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Section I. Eligibility for Services and 
Accommodations   

A. General Process for Obtaining Disability 
Accommodations in College 

  - Documentation requirements 
  - Commonly-granted accommodations 

B. Variations Across Colleges 



Definition of College DS 
• College Disability Services (DS)- an office or department within a 

post-secondary education institution/program that is responsible 
for ensuring that students with documented disabilities have 
equal access to courses, programs, jobs, activities, and facilities. 
• May be housed in an academic success or support dept., counseling or 

health  center, equity/diversity/inclusion office, student engagement or 
development office, or somewhere else all together. (But they’re there!) 

 

• Although there are some specific regulations (primarily, from the 
Office of Civil Rights) on governing laws (i.e., Rehab Act, 
ADA/AA), college DS offices make the determination as to what 
specific  accommodations are considered to be “reasonable”. 
• They are only required to remove the barrier for the student. 



General Process to Obtain PSE 
Accommodations 

One-Time 

SUBMIT 
DOCUMENTATION        
• Be alert to priority deadlines, 

required forms, & processing 
times. [see MU handout] 

 

 

 

MEET WITH COLLEGE DS 
OFFICE                       
• For an intake meeting and/or 

to complete additional steps 
in the process. 

Every Semester/Quarter 

(1) Restart DS Services 
-  May require student to submit a 
form or meet with DS staff. 
-  DS office should provide the 
student with a list or letter of 
accommodations [see MU handout] 

 

(2) Discuss Accommodations 
with Instructors 
 

(3) Follow the Procedures! 
-  Some accommodations may 
require add’l steps or forms and the 
student MUST stay aware of those.  



The ADA on Documentation 

The Americans with Disabilities Amendments Act (ADA/AA) 
states that: 

• No one with a disability can be denied reasonable 
accommodations due to excessive documentation 
requirements (protects from this exclusionary practice). 

• If there’s no disability documentation available, some 
supports must still be provided on good-faith or 
common-sense, like sign language interpreters for the 
Deaf (protection from unreasonable denials). 

• Regardless of the number of individuals seeking 
accommodations, all entities should strive to create 
programs, services, and products that are accessible 

 



College DS Doc Requirements 
Most PSE programs adapt the AHEAD (Assoc. on Higher Educ. & Disability) 

guidelines for using disability documentation to determine eligibility for 

accommodations. Best practices dictate that appropriate docs should include: 

• Statement of a disability from a qualified diagnosing professional  

• Date of diagnosis, & date of most recent evaluation 

• Diagnostic procedures and methods (i.e., tools, tests, instruments) 

• Summary of diagnostic results with evaluator’s interpretation 

• For LD & ADHD, many colleges will require specific testing scores  

• Functional limitations, esp. as they relate to the PSE environment 

• Prognosis or expected stability of current disability status 

• Current and past treatments (i.e., meds, therapy) & impact 

• Past, current, and recommended accommodations 



Variations in Doc Requirements 
• Depending on the PSE program, certain accommodations will require 

additional or more specific documentation, to justify provision. 

• Variations in doc requirements are often traced to PSE program 
philosophies (stated expectations & roles), accreditation requirements, 
precedence, and/or availability of resources. 

• Philosophical Ex.: Waivers for a required math class at a STEM-centered 
univ may be difficult to obtain for a student w/severe dyscalculia. 

• Resources Ex.: PSE programs with existing or in-house C.A.R.T 
equipment & transcribers may have fewer doc requirements to use this 
service, compared to a program that pays a high premium for a C.A.R.T. 
vendor to come on-campus for an individual student. 

 

Create or customize a list of common PSE accommodations, using 
this printer-friendly, expandable “Accommodations List Builder”: 

http://hopelist.herokuapp.com 

 

 

 

http://hopelist.herokuapp.com/


Common Accommodations 
Some accommodations are provided to many students across PSE 
institutions (benefit many students across disability categories), namely: 

• Extended test-taking time (79%) 

• Access to class notes or coordination of volunteer note-taker 

• Use of available & personal assistive/adaptive technology 

• Permission to audio record lectures 

• Text-based materials in audio, PDF, or other alternate format 

• Sign language interpreters in classes & campus activities 

• Permission to be accompanied by an attendant or service animal 
 

 

Note: Many of the assessments conducted by school systems (to 
update/reevaluate IEP’s) and rehabilitation counselors (for vocational 

planning) are likely to already include sufficient justification for the 
provision of a common accommodation—as long as the student already 

had it in HS or at previous college. 



Section II. Data Trends and Success 
Indicators    

A. Data Trends for PSE Programs 

B. Positive Indicators of Success for SwDs in 
College 



Recent Trends on SwDs in PSE Programs 
• Retention for students with disabilities (SwD’s) shows concerning 

trends: 
• 60%--a record number--of young adults with disabilities are now 

making it to college after HS1  
• BUT, only 1/3 of those students are able to complete their degrees 

within 6 years (41% if incl. certificate programs) 2 
 

• There’s a need for more focus on ensuring that SwDs have what they 
need to succeed from enrollment to completion—and all of the 
experiences in between. 

• Today’s presentation objective is to equip ourselves with knowledge 
that can assist in planning the transition from high school through 
college graduation. This will include an exploration of eligibility 
process variations, research data trends, and preparatory advice for 
students with disabilities, their families, and the professionals who 
support them. 

 

1National Center for Special Education Research, 2011  
2 National Secondary Transition Technical Assistance Center, 2014 



Recently-Identified Traits of SwDs in 
PSE Programs 

Jan 2014: NSTTAC* published results from a large-scale meta-
analysis, on research that examined the links between 
evidence-based practices and post-school success for SwDs.  

Some traits and behavior patterns that were identified in 
SwDs in PSE programs, as follows: 
 

• Academic majors varied greatly with a slightly higher 
concentration of students w/ASD in STEM 

• Attended a broad variety of school types (Smaller isn’t always 
better for SwDs!) 

• Received a wide-range of DS and non-DS support services from 
the PSE program, although the most common were testing 
accommodations 

*NSTTAC = National Secondary Transition Technical Assistance Center 



PSE Accommodations Usage Data 

19% 

25% 
56% 

Reported Usage of Available PSE Support 
Services by Self-Identified College SwDs 

(2011, U.S. Dept. of Education) 

Accommodations or other 
disability supports  (19%) 

Non-DS academic support
services  (25%)

Did not use any PSE support
services  (56%)



Recently-Identified Traits of SwDs in 
PSE Programs (cont’d) 

The NSTTAC meta-analysis also found that SwDs in 
PSE programs: 

• Had strong support networks and high parental 
expectations 

• Had high career awareness, beyond basic job search 
skills; many had worked 2+ paid positions in HS 

• Demonstrated strong self-advocacy skills 

• Scored very high on the “post-secondary self-
determination” construct (Morningstar et al, 2010) [see 
next slide] 

 



“Post-Secondary Self-Determination” 
Construct 

Morningstar et al (2010) created the “post-secondary self-
determination” construct, to identify some key commonalities 
among SwDs in PSE programs who had previously received 
special education services. PSE participation was highly 
correlated with the following experiences in secondary school: 

• Attendance at IEP 

• Positive perceptions of parental involvement in IEP mtgs 

• Ongoing skill development 

• Involvement in activities/programs for PSE, independent 
living, and career preparation  

• Were given opportunities to advocate for themselves, while 
attending secondary school 



Section III. Improving Outcomes for 
College SwDs 

A. Negative Impact Factors for College SwDs 

 - Barriers to Accommodation Usage 

B. Advice for Advocates of SwD’s (Evaluators, 
Counselors, School Personnel, Parents) 



Negative Impact Factors (Possible 
Barriers for SwDs) 

In every type of PSE setting, SwDs may struggle with: 
 

1) Self-acceptance and disability self-identification; 

2) Knowing their rights and responsibilities; 

3) Following misguided social narratives (i.e., 
“toughing it out”); 

4) Confused or unsupportive college personnel; and/or 

5) Other barriers to accessing supports. 



Most Frequent Barrier to Obtaining PSE 
Accommodations 

PRIMARY requirement for receiving PSE 
accommodations  

= Disability (Self-)Disclosure! 

BUT…  
Acc. to the U.S. Dept. of Education, 

Nearly 63% of students with IEPs/504s didn’t consider 
themselves to have a “disability” upon transition, 

AND 

Only 28% self-identified as having a disability and 
informed their PSE program 



• Ensure that the students understands the importance of continuous 
self-disclosure. 
• An increasing number of students will visit the college DS office with their 

parents--often during freshman orientation--to get approved for 
accommodations early (YAY!). Few will actually give their letter to 
professors, fewer will actively use the letter, and even fewer will reinitiate 
the process each semester.  

• Improve career awareness. Make sure student understands the breadth 
& diversity of their edu choices. 
• Since life is full of surprises & college students are apt to change their 

minds and majors… explore appropriate “back-up” programs that don’t 
stray too far from the student’s voc rehab goals. 

• If the students need for accommodations is very high, it may be helpful 
consider vocational education programs because they tend to be more 
flexible about modifying curriculum and classrooms. 

• Help them to face (not evade) academic challenges. 
• SwD’s taking more academically-intense HS programs—even those with 

low achievement levels—were more likely to ENROLL & PERSIST (Adelman, 
2006; Saunders & Oakes, 2007). 

Advice for Advocates of SwD’s (1/4) 



• Assess and recommend developmental strategies to improve 
“soft” and “hard” college readiness skills. 
• Great college readiness checklists already exist, some specifically for 

SwDs [see references].  The web-based “Accommodations List 
Builder” may help to amend or supplement a more general checklist. 

• Work with students to increase their comfort level when 
communicating with instructors & other authority-figures.  
• Faculty relations consistently ranks high in measures of college 

student satisfaction, and ultimately program completion. 
• If a student doesn’t have experience or comfort with discussing their 

disability/ies, they will likely avoid the entire college DS process, even 
when their need for accommodations is obvious. 

• Guide students in identifying self-motivation & coping strategies 
that they can use/do alone, to clear mental blocks or energy drains (i.e., 
enjoying music, journaling, jogging). 

 

Advice for Advocates of SwD’s (2/4) 



• Help students to increase their comfort-level with 
independent fact-finding, relating to both academics & 
support services. 

• Make sure they understand that it’s okay to not know the answer, 
but it’s not okay to not ask the question!  

• Assess and assist with information management skills. 

• Ex. practice writing down their questions (& answers!), or 
encourage them to use audio recording to supplement notes 

• Engage them in PSE-specific tasks to teach functional skills, like 
how to calculate their class grade from different types of syllabi. 

• They’ll always know where they stand in a course without having 
to ask. This is empowering & teaches the specific time 
management skills needed for PSE success. 

 

 

Advice for Advocates of SwD’s (3/4) 



Advice for Advocates of SwD’s (4/4) 

• Encourage them to use ALL available campus resources. 
• DS accommodations, academic advisor, counseling centers, 

teaching assistants, tutors, diversity & inclusion offices, etc. 

• Educate them on their rights and responsibilities as a college 
student with a documented disability. 
• Make sure they exit HS with the ability to state their needs and 

requests, so that they don’t get lost in the shuffle. 
• Quiz them on the names of the assistive or adaptive technology 

that has proven to be helpful to them. 

• Encourage students to submit any career or vocational 
assessments to their college DS office to: 
• Not only to support accommodation requests, but for other 

possible benefits, like to assist SwDs with selecting appropriate 
internship and campus job accommodations. 



Online Resources & References 
• National Secondary Transition Technical Assistance Center (NSTTAC) 

disseminates info on effective transition education and services that 
improve post-secondary outcomes: http://www.nsttac.org/ 

        - Cited reference is available online 

• National Dissemination Center for Children with Disabilities: 
http://nichcy.org/schoolage/iep/iepcontents/transition 

        - on 9-30-14, site will redirect to: www.parentcenterhub.org/resources 

• “Planning for Life After Special Education”, an online Transition 
Services manual, Northeastern University School of Law, 2012 

• The College Board provides students with helpful advice and 
checklists for college and financial decision-making: 
https://bigfuture.collegeboard.org/get-in/making-decision 

• “Accommodations List Builder” (free & online): 
http://hopelist.herokuapp.com/#/  

http://www.nsttac.org/
http://www.nsttac.org/
http://www.nsttac.org/
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Additional Content References 
“The Post-High School Outcomes of Young Adults with Disabilities up to 8 
Years After HS”, National Center for Special Education Research (NCSER), 
2011. 
 
”Aligning Evidence-Based Practices with Post-School Success”, National 
Secondary Transition Technical Assistance Center (NSTTAC), 2014. 
 
“What Matters to Student Success: A Review of Literature”, National 
Postsecondary Education Cooperative: Symposium on Postsecondary Student 
Success, 2006. 
 
“Special Education Rights and Responsibilities Manual: Information on 
Transition Services, including Vocational Education”, Disability Rights 
California (DRC), 2011. 
 
Transition: A Guide for Parents and Students”, New York State Office of 
Children & Family Services: Commission for the Blind & Visually Handicapped, 
2011.  


